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AN ILLUSTRATED SELF- EVALUATIVE HOW TO' DO IT KIT ON DEVELOPING FAIL-SAFE, 
STUDENT- PACED, INDIVIDUALIZED^ LEARNING MODULES FOR OCCUPATIONAL EDUCATION 
CAREER LADl)ERS AND LATTICES (WORK SESSION I)* 

Illustrated * . 

This document isi ILLUSTRATED in the sense that it tries to practice w}iat 
it teachers. This document teaches that a module is composed of four components:, 
ob'jectllves, pretests, learning environments, and posttes ts. Thys, objectives are 
found on page !• Pretest items are found on page III. Learning enviroments are ^ 
found on page IV. Posttest items are ^found on page V. In addition,-- each of these 
pages indicated by Roman numerals provi,de a- cross-section analysis of the entrie 
work and its contents. , ' ^ " , 

Sclf^Evaluation " . «• • . 

' ^' * 

Xhis document is SELF-EVALUATIVE because it provides a number "of diagnostic 
and mastery testing instruments. For example, a diagnostic ins'trument is found • 
beginning on pag^ 33. A mastery instrument is found beginning on page 36. 



How to Do' It Kit ' " . • 

• 

This document is a HOW TO DO IT KIT byecause the-'narrative format of work 
section I tries to give the typical scenario between the educator and the 
consultant explaining the module system. This questi6n and answer format i& 
intended^ to simplify ^,the proc'ess of 'Beveloping modules. As a result of going, 
through this ic^nario dialogue/ the educator^ should b.e able to develop modules 
in a reasonable period of time. As a unifying theme, the career path proposed 
in this document is^a combination of an upward career ladder" ai\d a sideways 
career lattice that gives every individual the maximum opportunity for advancemei\t 
and variety in an "^interes ting and challenging occupation. 



TlIE PURPOSE OF THIS WORKSHOP » 

The purpose of this workshop is to develop objectives in the clinical 
situation. 

The traditional appiroach to nursing education has been to stress 
procedures., ^Those procedures Involve step-by-stSp learning techniques,/* 

Sometimes, the student thinks that beca^use step A, step B, and step C have 

* *^ ^ * - " 

been*- learned that th*ere is no 6ther way to do it. This implication may have 

been inspired by the obvious fact that teachers somietimes teach only one \ 

c 

f « 

Wx'iy to do a specific procedure?. ^ ^ ^ . 

^ '^By making the transition from the procedures'' approach to the principles • 
approach, the nursing educator sets yp- objective standards^ An example of 
an objective standard would be asepsis or sterile technique. After the 
teacher has. zeroed, in on asepsis as the purpose of a .particular lesson, 
it is made clear to the learner that there are many w^lys to achieve asepsis 
► or sterile technique. 

This l:ransition from procj^'dures to^ principles can be called problem 
SQlving*"ih *actiotfT .the^ibe^pep is made^aware" that there are many ways to" 
^achieve a specific result such as aseplsis. In addition, the learner is 
prepared for changes and new discoveries that will direfttly influence \the 
step-t>y-step accomplishment of asepsis in the future. 

In ""this way, new developments in sterile technique will be incorporated 
into the learners professional functioning on the job. Similarly, even 
new discoveries in the area of germ theory will not be seen as a contradiction 
but a,8 a continuation of the principles absorbed in learning. 
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In order to achieve this, purpose of developing objectives based upon 

princi^pJLes rather than upon jirocedures in the clinical area, it is . t . 

necessary to spell .put the first two steps: • ^ ^ / ^ 

* 

* * 

STEP 1 ' ' * ' ' ^ ' ' \ * ' 

The fundamentals Course will be operationally defined In terms of 
objectives that center around 9uch topics as asepsis, observation of 
<»patient, and communications in ^ functional job rather than»around , 
traditional subject matter* ^ ^ ^ , ' ' . 

STER 2 

« • • 

These principles will be learned in clinical ^specialty areas: 8.uch ^ 
' ^' u . ^ ■ 

as med-surg a«d maternal-child health. * , - 

While the primary focus of this workshop will be on overall objectives, 
evaluations^ and resources will be integrated ^^into the workshop in order to 

' - A. " . 

provide nursing educators witli usable yardsticks and with relevant technology. 

Recognized nursing procedures will be prescribed since inost of these 
techniques have stood the tesdjof time. There are only so many .professionally, 
acceptable techniques. However a wider variety of teaching methods will ibe used 
to dchieve these acceptable procedures in light of indepth principles. 



DEVELOP OBJECTIVES- in the clinical situation 

A. Principles: (A, Objective standards) 

(B, Many ways to get there) 

B. Proc.e'dures: (A, Step-6y-8t^p:, A,B,C) 

(B. The way to do it) 

0 

C. Prxjblem Solving in action: 

^ * ^ ^ (A. Many ways to do it) 

(B. New discoveries) 



yZero in on* the 
■ purppse \^ 

► Teach one, way, 
step by step 



(Asepsis) 
(Advances) 



OVERALL OBJECTIVES: 

A. Evaluation: From test and ineasurement to observation 

*» 

B. Resources: Media, technology 



NEEDS: . • . - 

A. Clinical Specialty Area: Med-Surg, Maternal-Child Health 

\ B., JPuhdamentalsL Asepsis, Observation of Patient, Communications 

in a 'Fundamental Job - ' /, 

LENGTH: • - - * ' • .. 



HOW MANY: 
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f 
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' 'OBJECTIVES FOR WORK SESSION I 

• ♦ 

./as a.resJu of work session I. participants will be able to organize 

. . . -1= -fn-il-ir a matrix Completely and accurately, and improve 
existing materials, fili-m a matrix i.mxvi.^^.'^^} 

upon \^x is ting materic\ls and matrices. . . ' ' 

• ' " These objectives can be' subdivided into: Knowledge Objectives (KO), 
Performance Objectives (^0)', and Attitude. Objectives (AO). These thr6e 
objectives can be svmmariz^ed- as: " • 

'iCp: ORGANIZE existing materials 
I^: FILL-IN a ma trix^'completely and accurately ' . 
AO: IMPROVE upon existing materials and matrices 

An overview of work Session I is'provided on page 10 which furnishes 
a matri^i. Tlae KO, PO, and AO components of this matrix on page 10 have ^ 

been explained above.- ' * ^.^ ' - 

This matrix also Contains Knowledge Evaluations »[KE)., Performance 
Evaluations (PE^, and Attitude Evaluations -(AE-) . These "mkrix c6mp6nents 
can be used to come up wi til 'appropriate yardsticks for knowledge, performance' 

and attitude. ^ "-^--^-...^^^^ ^ . , 

The' matrix on page 10 afso cont;?n-rTCnowledge Resources (KR) , Perfotmanc 
^ Resources (PRh and Attitude Resources (AR) . These matrix components provi<ie 
a number of different learning activities and environments thatcan serve as 

■» • * • 

resources for knowledge,, performance, or attitude. ^ . . 

CaVeful analysis, of page 10 reveals that eaeh matrix component is. 
.cross-refer/nced to a specific ^page or. pages in work session I, 
L-oss-references can serve as an index to work session I. ^ 



These 
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' • PKETEST "FOR WORK SESSION I ' ; 

* • 

■ 

pages 33 and 34 of this document c*>ntain a protest for work se^sioy. 
, - This ,pretes,t is"a very -simple way -to^revlew .th^ material covered . * ' 
w.ork session I. Since there is a wide variety of materials in work session^, 
■it -is to the/advantage of the reader to b/aVar^ of how all. the pieces tit _ , 

together. , * . • - ^ . 

several readers ha^^e becbme familiar with' 'the ideas contained 'in work 
session I. These readers who^ -find -the pretest very simple and bbVious should 
go directly' eUher "to the LEARNING ENVii^NMENT FOR WORK SESSION I or to the - 

'i ^ 9 

POSTTEST FOR WORK SESSION} I . % " ^ . * . ' . 

* . < . \ • . • 

. one o^Ve' outcomes of. ^ork session I is" the ability, to' plan and develop " 
units or modules of instruction. These units or Modules of i^.str.ctLon whl . 
be fail-safe in the .enso that each learner can obtain success .incc failure , 
,is almost- impossible.' Thes'e.units 'or'mo^les will be'studeut-paied in the 
sense that each -learner can proceed at an individual iied speed or rate of 

mastery. / . *^ J * 

■ ■ l„ order to develop faU^saJe student-paced modules, the teacher needs _ 
a lot o£ practice in analyUng, organizing, -and balancing existing ^terials. 
: Ti;is- analysis, organtation. and allocation cf resources i, the outcome 

desired by work session I." * * ^ ^ * ' 

Going through the pretest can help the reader determine individual ^ 

stages of readiness for this task. .. ■ ^ 
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. \. LEARNING ENVIROWE^t FOR WORK. SESSION I • 

x_ . • 

' ' The loUowin^ .ateriali 'contained on p^gcs 1 ^pi'^tan bo interpxW 
in a large sens4 as a good .learning enviro'nm'ent Sor^,work session I. :Thls* 
„.e^aAs\hat the learner should raid the material carefully and try to , 
understand the message. / ^ 

' ~ Reference back to the pretest .and the posttest can/alsb serve as spurs 

to learning. ' . ^ ^ . 

""^The theory behind this presentation is translated int'o practical/ 

examples on pages 1 to 10. ^ ' ♦ . 

• ^ Pages i .to 11 provide various samples of products that 'can result .a» 

the^ outc6n)e of work session • • ' " 

page-. 18 t'o;32 provide objectives . evkl^uations. and learning resources 

that are cross-referenced into a ma trfx -format. * , 

Going through this material carefully should give the learner the 
+asic principles in the format of . practical suggestions and examples ' that 
■can- be easily implemented elsewhere.^ ^ 



--POSTTEST FOR WORK SESSION I 

Pages 36 and 37 •<§f Jthi3 |pcum6nt contain a.posttest 



for work sessjon h.* 



This posttcst is -a very simple way to verify ma-stery 
' of the object iv'eS spellefl'out on page ii. ^ ^ . 

■ (The true-false questions on pages 36 and '37 provide 
a rapid overview of the content. ' , 



» 



" Th'e performan6e elljluation items, on page 37 g i ve a 
better idea of proflrcss made as a result, of using this material. 

The successful I earner w i I I'-I^e able to'do the following 
as a result of. mastering the object-ives of this module" : 

DEVELOP- a. module Wjth • \^ - * 

(a) OBJECTIVES . • ' ' 

(b) PRETEST . • ^ • ' • 
• ■ (c) .LEARNING ENVIRONMENTS 

' ' (d) POSJTESt ' ' ■ . ' 

! " . ^ ' . ' 

in such a way as to . . ' 

DOCUMENT learner success directly, due to this 
fai l-safe and/ student-paced learning module. ' 
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, WORK s i:sr.iON i 

A nVTCAL SClvN ARIO 



CCA: Wlicvo do yow want to begin organizing for a module? 

RNi With my 100 paGOS orhotres?, ^ . 

CGA: Start; -with ♦only 1 page; ' • ^ » • 

RN: Wliicli one?. • ^ . . ' * . 

CCA: Itf's up to you, ' ' . , 

s 

* RN: Let*s start v;ith blood pressure, r ' ^ » ^ 
CGA: OK/. Start with the first sentence, ' 

RN: I'm going to teach blood-pressure... 
CGA:" Do' y9U viant. teacher-centered or iearner-centeted modu-les-? . ^ . 

Rti: Learnor-centered. so I gu\ss I 'should say.^tudents will learn b.p. 
C(5A:' 4 Do -the student? , talk or lisN^en? \ 

■■ ■ \ ■ 

RN: . Tho^ "listen.: - ^ s ^ . 

r03A: ""Why not say, ^'listen'• Instead of '•learn/' 

Rti-.x students .listen to a lecture;.about^b.p. ^ • - > 

XGaT Is that an objective ^'evaluations or Resource? 

RN: An- objective. . " ' . 

CGA: .Do you realL^. waftt the critical'* minimum behavior ^to be "listening?" 
" RN:'- No, listening is a means- to get to the objectiv?-. - 
CGAt' That^tJ what v7e call a resource. 

^ ^ ■ • " r • 

*SIN: /What kind >of resource? y 



* CGA;.^- WhaV do you djiink? 
' RN: What choice do "j. have? 



\- KR (KNOliTLEDGE RESOURCES)-, 

;PR (PERFORMi\l!!CE RESOURCES), or 
AR (ATIITUDE RESOURCES). 



RN: I (tliink all three, KR, PR, and ARl 
CGA: Why.KR5 



RN: When learnerTTllsteTn^P theory and principles, it's 
KR or KNOWLEDGE RESOURCES. 

CGA: Why PR? 

RN: When I spell out clinical procedures, it's PR or 
PERFORi-lANCE RESOURCES. 

' _^ " 

\CGA: Do'i you stress hands on pi^ocedures in PR? \ 

RN- Yes, sometimes I show what to~do so the'leaWs can imitate. 
\ I mean that learners- can imitate what they ob'Serve. 

CGA: listening to hands on procedures can be PR. \ 
RN: Why do you say, "can be"? • 
CGA: Because watching procedures to be imitated is an even better PR. 

RN: Why? / ^ 

CGA: KR 'is knowing or remembering. ' ' - ^ 

PR is doing or performing. 

RN: I seel . * 

♦ 

CGA: Why AR? 

RN: When we dis.cuss good ittitudes, it's AR or ATTITUDE RESOURCES'. 
CGA: You see, you're already: , 

• • (a) going beyond telling or showing for AR, and 
(b) becoming^ more learner-centered. 

RN: Well„I> starting to see the light. 
CGA: Keep it^up. 
RN.: What do I do with all my paper and pencil tests? 



CGA: Are they objectives, evaluations, or resources?, 
RN: Evaluations! 

CGA: KE (KNOWLEDGE EVALUATIONS), 

PE (PERFORl'iANCE EVALUATIONS) , or 
■ AE (ATTITUDE EVALUATIONS) ? • . ^ 

- RN: Strictly speaking, KE or KNOWLEDGE EVALUATIONS. - 

CGA: Mark "Pass paper and pencil tests" in- the KE component of the matrix. 

RN: Do you mean, "Pass out paper and pencil tests?" 

CGA: No. "Pass" is what the learner does after he succeeds on an exam. 

RN: That's right. A matrix is learner-centered, but what about 
checklists I fill out. . 

CGA: Where do you fill out these checklists? ^ 

RN: In the clinic during learner evaluation. . .„_°„„^._._, 

CGA: Are you evaluating knowledge, performance, or attitude? 

RN: Performance* 

CGA: The-t, that means? 

RN: ' PE or PERFORMANCE EVALUATION. 

•'CGA': Right! ■ ' ' ■ 

RN: How ^o I evaluate attitudes? * ' 

CGA: That's a tough questioni 

RN: What should I do? * 

CGA: What do you do? ; ■ , - 

RN: That's easy. The learners keep, a diary'of daily reactions, 
emotional and judgmental'! 

<? • 

CGA: How do learners use the diary? 

RN: Sometimes, we use it to measure the progress learners have made 
since the first month in the clinic. 




S.CGA: \^hich component is that? . \ 

RN: I'm not sure. ^ 

CGAr Is it K or KMOIv-LEDGE? * 

P or PERFORMANCE? or , 
A or ATTITUDE? 

RN: It's A or attitude: c 

CGA: IS it 0 or OBJECTIVES? ' 

E or EVALUATIONS? or 
R or RESOURCES? 

RN: Since we measure, it's AE or ATTITUDE EVALUATIOiB . 
'*CGA: What else do you do with the attitude diary?' 

RN: We discuss. the diary' Entries to pick up realistic values 
from one another and professional pee/s. 

CGA: Is that AE or AR? 



m: Well, since AE means ATTITimE EVALUATIONS and AR, means 

ATTITUDE RESOURCES, this discussion would seem to be AR. 

CGA: I agree. , ., 
m: How does all this refer ta the matrix? ^ 
CGA: Let's fill in what yo.u've said so far!! I 

•'ill' ' 
RN; Let* me do it. . . 

CGA: OK. That's the way dt should be. . 
RN: Jere's ho» I sun up uhat the learner should demonstrate 



if) 



KO 



fPO 



AO 



CGA: 
RN: 

CGA: 
RN: 

CGA: 
RN: 

CGA: 



KE , 

Pass paper and 
pencil .tests 



KR 

List en to lecture 
on blood pressure 



PE 

Merit "pass*' on 
pass/fail clinical 
checklist ratings 
from supervisors 



PR 

Act out the 

: procedures heet 

Imitate the ^ 
instructor's 
demonstration of 
af how to take a 
bloQd press.ure 



AE " 

Measure personal 
and group progress 
since the first ^ 
month in the clinic 



AR 

WeiRh what the 
ins true toEi. 
presents as a good 
attitude 

• 

Discuss 'good 
attitudes in 
group setting 

> Keep a diary of 
emotions and 
judgments 

Pick up realistic 
values from peers 



How do you like it? ' 

It's easier <.than I had expected. Am I done? ' 
Do you see any empty components? 
Yes. KO, PO, 'AO. Do I fill them in? 
Yes. 



Where do I start? 
Wherever you want. 



IG 



s 



RN: After that, what do I do? 

CGA: You pick your brain for other ideas that 
reread the matrix. 



RN: 



How's this as a filled in matrix? 



pop up as you 





KO ' 


PO 


AO ' 




Read the b.p, 
ins truments 
properly 


Take the b.p. of a 
clinical patient 

< 


Treat the patient 
professionally 
and humanely 




KE 




AE 




Pass paper and' 
pencil tests 


Merit "pass" on 
pass/fail clinical 
checklist ratings 
from supervisors 


Measure personal 


4 


and group progress 
since the first 
month in the clinic 




Explain each 
pr ©c edur e to 
instructor's ^ 
satisfaction 


Place the cuff 
nrooer.lv 


S«?t the patient at 
easp during and 
aftet b.p. 
• 




KR 


PR 




<# 


Listen" to lecture 
on bl'ood 
pressure 

' Interact with AV 
media on b.p. 


Act out the„ 
procedures 'sheet 

Imitate the^ 
- instructor's 
demons tration 
of how to take 
blood pressure 


Weigh what the 
instructor 
.presents as a 
good attitude 

^iscuss good 
attitudes in 
group setting 








Keep a diary of 
emotions and 
judgments ^ 


• 

• 






Pick up realistic 
values from peers 



'IT 



CGA: Can you still improve this matrix? ^ 
RN: Yes. . 

CGA: ''Then, keep oft revising* > ' * 

RN: Whore? 
CGA: ^vhere are you most interested? 

RN: In the attitudes and performances! ^ • • 
CGA: Only o^e at a time! 

* RN: OK, then, attitudes! ' ' . ^ 

CGA: \^nlerci in attitudes? 
RN: How do I influence values? 

CGA: Row about conditions/ consequences, and modeling? \ 
RN: What's modeling? ^ 

CGA: A fancy , -name for premeditated good example. 
RN: Is that all? . . , 

CGA* It's easy to insert in the matrix,. 

The bard pajt is doj-ng it w^..th, restless lear^ers^ 

RN: Iv^hat are the conditions I can influence? 

CGA: Conditions refers to "setting the stage." 

RN: You mean like flowers? 

CGA: Yes, but- what, do Veu do when the florist is closed? 

Rl4: V/e dress neatly. 

Only the competent get to wear the cap. 

CGA: That's the way. 

I supply the matrix. 

You fill in only the best details. 

RN: vmat do you me^n by consequences? 

CGA- Did you feoj. better when you filled in the matrix for 
first time after only. 10 .minutes of training? 



RN: Yes, so consequences should include feelings of success. 
CGA: Yes, and a chance to practice, 
RN: Is that why we went to examples immediately? 

CGA^ Yes. Even teachers don't like tq-sit,back and be talked 
to like tape recor4ers. 

^RNl-^ Now, I see what you meanl 

The impprtant thing is to practice. « 
Is that enough? ^ 
Yes, if you're motivated. 
I don't' see any setise in the matrix. 
Tell me more. . ' ^ , 

Everything in .the matrix was already in my head. 
But, now it's on paper and open for all to sep. 
Remember, the matrix is a tool not a POLICY or EDICT... 
The ma-trix developed so far isn't what 1 want at all. 
"What do you-Wjant? - • 

I want more emphasis on pej:fonnanc6 testing. 
You want more PE^LI • " • ' 

So do I, along with more practical procedures sheets. 



CGA 

.RN 
CGA 
RN-2 

CGA 
RN-2 
RN-1 

CGA 
RN-3 
RN-1 
RN-3 

CGA 
RN-2 

CGA 
°RN-1 



You want more PR.' > * ' , * 

But, my emphases was on attitudes since I can buy KO 
and KE from texts and various associations. 

CGA: ' These -sources for KO and KR bel'ong in the matrix so 
other teachers can use them. o ^ ' 

RN-3: ,Howr' can we squeeze all that PE into a tiriy rectangle? 
CGA: You don't. 
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RN-2 : 
CGAi 

RN-1: 

" CCA: 



V.'hat do I do? . ' , 

'liop'i- throw away detailed clinical evaluation, but 
prj.;u\i,ae it to make sure your total- program is balancedX 

So that's what you mean by .organize; • We use the matrix 

to X-RAY and ORGANIZE but not to REPLACE existing materials. 

Yes, balance your program on the one page matrix before 
investing a lot of time, effdrt, and money in a lopsided module 



Let's sum, up work session I in a matrix x-ray. 

Then, we can look at the questions thst need to be 
answered to fill In- the typical matrix (page 11). 

After that, 'we can discuss three sample matrices 
(.pasGS 12-14,) t 

This should ^et us ready for a" typical x-ray result 
(pajes 15-61) and for- an objective to place on the ^ 
matrix (page 17) . ' 
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MATRIX X-m OF 
WORK SESSION" I 





Organize existing materials 
(pp. 8-9) ^ 




Execute : sort I (K? P? A?) 

sort 2 (0? E? R?) 



Improve the matrices of 
colleagues* (pp. 12-13) 




Fill in a matrix completely 
and accurately (p. 6) 





.De fine terms taken for 

anted, for example 
"talic^ teach**?" or 
"listenX learn"'' 
(pp. 1-2) 

List currentlyNavailable 
objectives , evalb^ions , 
and resources (p. 



Translate personal opinioa 
eval\:^ations into checklists 
that are open for discuJ3ion 
^(p. 3) 

Borrow ideas- from, fellow^ 
teachers in different 
disciplines (p. 14) . 





Distinguish operationally: 

(a) knowing fr^om 
. remenibeting 

(b) knowing from doing 
(pp. 2-3) 

* 

Practice • the , ma tr ix "two 
step" (p. 11) 

Sa y; more in fev7er words 
(p. 17) 



Liu orov^ upon existing 
mi?iGrials and >;matrices 
(p. 7.> 




Check to make sure that 
r.lic learner is the 
cc-'i'uor (p. 1) 



Apply the matrix x-ray 
•for immediate resiifts 
and benefits (pp. 15-16) 



Strict where most comfort 
able and with familiar 
activities (p. 1)^ " 

T:>fli; once values by: 
' (a) conditions 

(b) consequonces* 
' (c) modeling (p. 7) 
?rn. ccice what is 
r^'conmionded for others, 

' (P- 10)' • 
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nic MATRIX ^'Tv'O STEP" • ^ 

Step 1: Teachers Answer these .^i:ioos arally, at great 

length, in a group cii$.cu;;::.ion soctxng. 
Step ;2 : Teachers boil down tb^- a^lowr^rs to a one page matrix. 





What should students 
know as a result of 
this learning matrix? 



What can i?t"ucK^.ats do 
now to apply this 
knowledge? 



Knowl e d ^ e Ob ^ e c t i ve s 
(Targets) 



Porforma ncv: t) b rectives 



KE 




How can the successful 
learner be distinguished 
from* the unsuccessful 
student? 



Kn6wledp.e Evaluations 
(Tests) 



How can students 
thcinscU>c-:. -Ji : liinguish 
beLv;een vhe v-nrious 
degrees of hands on 
success? 



Performan '^ g Evaluations 
(Tests) ^ 



Wliat attitudes help 
students most in 
learning and in 
applying all this? 



Attitude-Oblectives 
(Targets) 




How can subjective' 
att'j.tuda Evaluation be 
made less subject to 
individual whitn and 
' prejudice? , ^ 



Attitude Evaluations 
(Tests) 





'What has worked in 
getting these goals 
across to^ students? 



Knowledfio Resources 
.(Technology) 



Wliat can bo done to get 
students to perform on 
their own i:\ real life 
settings? 



Performan: -^ Res ources 
(Technology) 



What can students do 
together to , develop 
the give-and-take 
\necossary to foster, 
good attitudes?^ 

4 * 

Attitude Resources^ 
(Technology) 



ERIC 
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♦ 



1-A-i'PJX 




Visualize expectations 
Preview jcourse outline 




1 



Problem solve 

List infornution services 




Locate help and supplies 



^ ERLC 




FamiliariJ^.o self wiuh * 
•hospital 

•data , . 

•procedures 

•profession 

Work with patientG in an 
institutional oy clinical 
setting . * ' 




Ask. questions 

Procure course ouv.lliie 




Analyze grading system 

Choose from a variety of 
learning tools 




Meet ethical standards 
(?ive humane care 




Go 'throui'.'u typical procedures 
Operate machines 



Experience patient needs 

Determine nursing implica- 
tions 



2P, 



. t 
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Livening Up an Anatomy Unit 





Name the bones of the skull | As a nurse 

In a clinical setting 
Recognize* medical 1 » 
terminology in MD's orders, J g^^^ patient 
both oral, and written 



J ■ 




^ Point out the bones ' 
•on the chart 
• on your body 




Read ^tcxt chapter 
Look at slides, films 



I 



ERIC 




Evaluate a procedure 
De»nonstrate a procedure 
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Act friendly 
Act enthusiastic 




Meet the list of criteria 
given 

React humanely and calmly 
to patient's worries and 
fear 




Study required procedure^. j Look a^ 

Look up diet In the. * 
hospital diet manual 



Look a^ list of attitude 
criteria 



"' ^erv-ica Occupations 
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THE BARB^;R*S SIJLF-IMPROVKMENT M/\TRIX 






Communicate with the 
'customer in a two-way 
dialogue 



Care for the hair needs 
of individual 



Keep the customer 
satisfied 



0"^ 




F ind out what customer 
wants 





Meet ' all professional 
standards * 





Brobe a range of clients 
from conmiunicative and 
uncommunicative' 



Pra^ctice new techniques 
(e^.g. J .puff drying) .newly 
acquired at refrjesher 
seminars 
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Function as an ethical 
professional * 




Grow- with latest reseaVeh,. 
skiUs,^ and marketing ' 
techniques * 



Til^'icil. X-I^Y'RlilSULT 
, (RAW SCORE) 




r 

t 



TYPICAL X-RAY RESULT 
(DliTAIL) ■ 
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KO 



KNOW 
KNOKf 
.KNOlf 
KNOW, 
KNOW 
KNOW* 
KNOW 
KNOW 
KNOl^ 
•'KNa^ 



TF * MC 

TF ; *>K 



TF 
TF 
TF, 
TF 
TF 
•TF 



MC 

•MC 

MC, 



TF , 



MC 

MC- 

rMC 
MC 

TF MC 
TF MC 



KR 



l-IEWOrLiZi-: 

• l-lEMOtli'/IJ 
' MEMCK.1ZE 



/ MEHOP.IZH 
MEMORXZH 




MATCH , 
MATCH- , 
MATCH.' 
FILL ili 
FILL IN 
FILL, IN. 
ESSAY 
ESSAY 
ESSAY 
' RECITE 
BKCTTE 
RECITE 



BOOK 

BOOK 

BOOK 

BOOK 

BOOK ' 

BOOK 

BOOK 

BOOK- 

BOOK 

BOOK 

BOOK 

BOOK 



ARTICLE 


NOTKS , 


ARTICLE 


NOTiSS- . 


ARTICLE 


NOTES ' 


ARTICLE - 


NOTES 


ARTICL^: 


NOTES 


ARTICLE 


N07-ES 


ARTiCLE- 


NOUCS 


ARTICLE, ■ 


NOIRS . 


ARTICLE 


NOTiiS ■ 


ARTICLE 


ENCYCLO- 


ARTICLE 


PEDIA 


ARTICLE 


/PDR 
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AN OBJECTIVE TO BE PUCED 
_0N_-T-1E~>IATRIX- 



COITOlTtON ; Given the following conditions 
1.11 Access to supply room 
1.41 Selected Patients 

1 

iPERF ORyANCE : The student will 

■ / 

2.10 Select equipment 



2.40 Give a complete bed bath • ' , ^ 

EXTENT: Evaluated according to the following, criteria 

3.11 Wash hands ' 

3.12 Bath towel 

3.13 ,Facc towel 

3.14 Wash cloth 

3.15 Bath blanket ' " ,o ^ 

3.16 Pt. gown ^ , ^ 

3.17 Bath basin'' - . 

3.18 Soap and soap container ^ ^ 

3.19 Skin lotion ' \ . ^ . 

3.20 Talcum powder- ' 

' I'.n Saterari05-115<^ F. (maihtaindd throughout bath) 
3.23 Bed pan , , 

. 3.24 Urinal -\ \ . l.'' ' ' • 

^ 9^ Articles for n^il and hair cate 

3:26- ^epared (in regard to room temperature and position) 
3.27 Privacy and convenience (screen patient) 

3 41 Head to i:oe foJLlowing accepted procedure (one area J^f a ^ time) 
Far -to near side ^principle of from clean to dirty) 
. 3.43 Uriiial or bed pan offered - 
3 44 Patient not exposed during entire procedure - ' ' 
3A5 Don't Lave so^p in basin'of water; ho dripping on patient 
3.46 Hair care 

3 47 Oral hygiene • ^ i\ 

3!48 Observe patient's status, (mental and. physical) 
3i49^ Observation and procedures charte^ . • 

•3!50' Wash hands afterwards 
3.51 Put* equipment away 

3152 Patient Vs comfort • ^ ' , 



OVERVIEW OBJECTIVES FOR 
PAGES 19 to 32 



pages 19 -to 32 give' an example of what one teacher did after reading 
pages 1 to\o. The.e pages contain objectives', evaluations, and resources- 
that try to tie together an overview o£ the course., . ■ 



As a result of . objective 1 to 6. the successful- learner will: - ' 

■ ' * OBJECTIVE^ 01 , • 

1. -TIE TOGETHER information building blocks int'o higher' level processe^i'. 

2. g6 beyond what to do and how to do it to "stress the reason why. 

OBJECTIVE 02 

- ' ^ 'T - 

1. ^'FUNCTION professionally train^d> supervisors. ^ 

2. ' WORK OUT 'one's own professional tespdnse. 

OBJECTIVE 03 
1. GROT to abiTit7 trE5iTairin crl'ses. 

Z. BEUTE humanly to others to stress and.str.tos that can be anticipated-. 



RN 

BL #00 
UN V/00 
_QBI-1Q1_.- 



(INTRODUCTION TO THE SYSTEM) 
(OVERVIEW) 

(KO) (MASTERY) 



l.ob CONDITIONS;. Given the following condit^.ons 

\ 

l.li Content to memorize 
1.1.2\ Book^ to research 

1.13\ Classiroom presentation . 
Group-work sessions ^ 

1.21 ^-Theories to conceptualize 

Iv 2-2-, Current magazin e articles ; — 

1.23 llndependent researx:h. pr/bjects 

l!24 lExplanations of clinical techniques 



2.00 
2.10 

2.20 
3.00 

« 

' 3.11 
3.12 
3.13' 
3.14> 

3.21 
3.22 
,3.23 
c 3.24 



gERF0R>l ANCE; The successful learner will 

•■iie together information building blocks into' higher level 
^cess^.s (KO) (MASTERY) 



g\ beyond "whaf to do and -W^o do It to stress the 
Ti'ason "why" (KO) (MASTERY) 

^ \ ■ ■ . ■ ^ 

extent: Evaluated according to the following extent criteria 
\ ' ~ , ^ 

Pinpoint up-to-date informatioix (KE) 
IdeAti'fy outdated "facts" (KE) 
Paft\icipate actively (AE)' 

Establish team cooperation (AE) p ■ 

\ 

Api^lVi concepts Vo cases and examples (KE) 
SeVo"t latest research on area of speciality (AE) 
Cr3atA imaginative approaches (PE) 
MoOiva^te oneself and others (AE) 



( ■■ 
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RN ■ 

BL .(INTRODUCTION TO THE SYSTEH), 

UN #00 (OVERVIEW) 
-REf5— #01 (-K-a■)-t^^AS-T-Eft-Y-) 



LEARNING RESOURCE 01 (TEACHING. TECHNIQUES) 

Go beyond teaching "content" to stress "processes" that provide 
built-in self-renevjal potential^ ' ^ 

LEARNIli?G RESOURCE 02 (DEMONSTRATION)- # 

Explain what you're doing in lay terms with enough to ask questions 
" ana~t'rWice"any fear SI — ^Give chance- to ask questions. Don t 
explain as if you vfere a recording. This applies to all nursing 
procedures in everything a PN does. 

LEA-RN ING RESOURCE 63 (DISCUSSION) (REPORTS) . 

Learners can miss the point in discussions , in magazines, and in books. 
Teacher questions can get learner^ to go beyond jargon. Words ipust be 
backed up with experiences and examples. . _^ 

LEARNING RESOURCE 04 ^ (INTEGRATION) 



Many of these emotional aapects exanples could refer equally to BL 09^ 
UN 05 on cancer, to BL 09, UN 12 on gastror intestinal . 

SOCRATES says, •'Know thyself." . * . '* . - , 

ciCLRO says, "Control thyself." 

LEARNIl.g RESOURCE 05 (CONTENT) • ' 

IT « 

Learners can't be expected to learn every name XFreud, Maslow, Alport, Jung, 
Adler. etc.) in personality ' theory . Similarily. theories of learning need 
not be squeezed into, a few hours. Provide a couple of good examples that • 
get the point across, rather than data to memorize even when it doesn t 
apply. PN m>ist deal with people, talk to them, and meet their needs. 
THUS: eliminate unnecessary items. ^ ^ 

LEARNING RESOURCE 06". (TEACHING TECHNIQUE) . ' , 

Illness here is really "physical" illness and its effects upon the person's 
'emotions-." (This is not the place to give a mini-course on psychoanalysis..) 
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'RN * . 

BL #00 * (INTRODUCTION TO THE SYS'IEM) 

UN #00 (OVKRVTEW)- 

RES m (KR) (^^^STERY) ^ 



i!f.ARNING resource 07 (TEXT NOTE) 

Kearnes' text goen into too much details about antigens in the allergy 
section. PN's do'n't have, to go inot details that don't relate to job 
functions. There Is a danger here that students studying such -unnecessary 
complexities my wasted tdme and/or get confused. (IVo or three pages 
,cpuld sum up all PnS .nee4- to. know on some topics.) 



LEARNING' RESOURCE 08 (TEACHING" TECHNIQUE) ' , 

Complex math and formulas are very rare on .the PN- job - d^rtain thing^ . 

must be learned: terminology, equivalences, usua l d os a g e s.- claooific^tion s, 

and side effects, antagonists. Teachers must revise lesson plans to v . 

stress common sense applications: e.g.. 1.5. grains is not 3 times 5 .grains. 

LE ARNING RESOURCE 09 (PN ROLE) 

Every nurse is a teacher. Patients must be- told what to^xpect. With 
mellowing a^d experience, people can become more flexible and adaptive. 

LEARNING RESOURCE 10 (EXAMPLES) " , • ' - 

Body ima^^e and 'self-concept, are related. A surgical change (e.g mactectom'y) 
can inSuence the patient's personality and recovery. This equally applies 
to the emotional caspect3,of caacer, f 

T.KARNING RESOURCE 11 ' (TEACHING TECHNIQUE) " • 

.Idjijst preplanned materials' to the objectives you- havejn mirfd. Avoid 
needless details. . - 



LEARNING RESOURCE, 12 (BOOK) ^ 



Read the teacher's manual. Select -those ideas.you can implement. Avoid 
those you reject. 
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RN ' ' 

#60 (INTRODUCTION TO THE SYSTEM) 

• UN #00 (vWERVlEW) 

V:VAL #01 (ICE) (M.\STERY) . , • ' 

TEST ITEM 01 " (TESTING TECHNIQUE) 

use multiple choice; questions _f8r evaluating beginner^level knowledge ^ 
objectives. , * * , / ■ 
. DO not use multiple questions as your exclusive ^means o/evaluating 
higher level knowledge objectives.^ 

TreST_ITEM_02:- (CRITERIA) 

Be sure you can li vie with whatever cr/ittria you come up wjth. 

"^ANSWER • A- staff acceptance • C. easy to explain 

. student acceptance D. easy to defend , 



RN 

BL #00 (INTRODUCTION TO" THE SYSTEH) 

UN #00 (OVr.RVIEW) 

OBJ #0*2 (PO) (MASTERY) 



1.00 CO.^IDITIONS; Given the following conditions 

1.11 Highly supervised clinical^ exp^iences 

1.12 Clearly defined, albeit limited, nursing responsibilities 
1*. 21 Moderately unsupervised clinical responsibilities 

2.00 PERFORMAiNCE; The successful learner will ' 

2.10 Function professionally as trained by supervisors (PO) (MASTERY) 

2.20 Work out one's own professional response (PO) (MASTERY) 

3.00 EXTENT; Eva].uated according to the following ^extent criteria 
«» 

3.11 Chaff not under on the spot criticism (AE) 

3. 12 Do more than following directions blindly and inhumanly (AE) 

3.13 Do no, harm (PE) 

V.14 -Comfort patient (AE) , ' 

3.21 Meet niedical/nursing standards (PE) 

3.22 Demonstrate individuality (AE) 

3.23 Listen to patient (-AE) (PE) 

3'. 24 Respond to patient (PE) ^ - " 



-BL- #00 (INTrTODUCTION TO THE SYSTEM) 
UN iiOO (OVERVIEW) - t . 

RES #02 (PR)" 01A:Vr£ItY) 



•'LEARMNG resource 01' (rROCEDURES) 



Before doing a procedure, the nurse should explain what,*is being d6ne> 
Don't perform procedures while remaining silent. Communicate, ,'ihis 
must be stressed .oyer .and over -again. 

LEARNING' RESOIRCE/ 02 (ANECDOTE) * 

^ . I ' • . - 

"Don't refer tQ ^a. patient by bed number," ' » ^ 

"Learn the n^me^even if you learn nothiiig more" 
"Don't mispronoiince *the name." 



_-i'As^fc-4vim-~oL' liei how l:o pronounce the name properly." 
"Avoid a name not wanted by patient," v 

LEARNIK^G RESOURCE 03 (DEMONSTRATION) 

When ther^ is a long interval between demonstration and applic'ation, 
, theory never gets a chance to develop into clinical" skill. Tie things 
together* . 

LEARNING RESOURCE 04 (JOB EXPECTAl^IONSy 

Some hospitals expect a graduate to do evorythlAg.- The hospitals must 
not expect too much from a PN who is not trained for supervisory rcle^'s , 
The first days are difficult enough with all/the uniSxpocted. 

LEARNING RESOURCE 05 '(REINFORCEMENT) 

Programmed instruction won't work fox most PN's unless it is followed 

immeidiately by on the job applications, 

j 

LEARNING RESOURCE 06 ( DEMONS TlKATION ) 



Don't teach details only one way when they vary #rom hospital to hospital. 
We need to get learners interested,^ but not confused; Don't ruin a good 
film by showing it too soon or at the wrong tiftie, 

LEARNING RESOURCE 07. (NO NO Lis-t)* 

~v ' ^, ' , . . 

Errors: • not wait for instructor 
• give it on one's own' 
\ needless to correction ^ , ^ 

' » ' • . ■ - ' 
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RN . 

BL ^ #00 (INTRODUCTION TO THE SYSTEM) 

UN I'/OO (OVEllVirW). " 

EVAb#02 (PE) (MASTERY) • ' \ 



^TEST3TEM::€^ ^ ■ : 

In evaluating for a gradc^ in the clinical area, do not penali^e^the learner 
for self-correction. TKus', if a learner contaminates a catheter, this is 
an eri:or.. However,- if th^ Ifearner^ replaces . the contaminated catheter with a 
sterile catheter , . this is not an error ♦ It is a case of good judgement an^l 
^professional conduct on the job» » . " * 

. * ' .J 
Such self-correction on the job Is similar to erasing an answer oiv an answer. 
sl>eet before tuic^ng the paper in, for a, grading^ 

T EST ITKM 02 (GRADING) - ^ . [ 

.It is sometimes difficult to decide when to use a clinical evaluation for a-» 
grade • Some schools rate the student either S for satisfactory or U for 
unsatisfactory. * This S or U/rating takes place on each clinical lab day. 
Similar grading is used in Che testing situatipn. When properly worked out, 
each U can represent a minus one irom the final grade. This is true -When < 
the U,bas not been corre^cted or replaced. A grade of U is usually reserved 
for a growt^i, error t * f ' 
. TEST ITEM 03 ' (EVALUATION KITS) * . ^ . 

\Develop skill evaluations; Place all necessary equipment together, 
e.g., in a slioe box. - , * 

TSSt ITE» 04 ^ (CLINICAL EVALUATION) 

^ > 

* Clinical^. evaluation takes time and effort. We can measure specific 

skills by observation. This works in fundamentals. Yet, certain safety 

failures require absolute accuracy. In a clinical secting, we need to 
- evaluate ^nany skills at the same^time. The Do or Fail list must stress 

Qritical minimum behaviors. 

ANSWER : " A, produce your DO OR FAIL I ist 
B . pub I i c i ze i t 
. - ■ C. cfefend. it against, all comers — or change it 



ERIC 
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BL #00 (INTRODUCTION TO THE SYSTEM) 
UN #00 (OVEliyiEW). 
OBJ #03 (AO) (MASTERY) 



1.00 " CONPITlOljS; Given the fpllowing conditions 

- r ^ ' * ^ ^ 

1.11 Medical team 

1.12 Hospital] routine / 

1.13' Wide Tarige of patient deroapds y 

1.21 Shift riisponsibilities , ^ ^ \( 

1.22 No more ^han normal supervision / ' 
U23 Very li,ittle surveillance, 

1.24 Typicall human relations bpttlenecks 

.■- ' ' . - • 

2.00 PERFORmNCE ; The successful learner^ will 



2.10 Relate! humanly to others in stress and strains that can be 
anticipated (AO) (WASTERY) ' ^ ^ 

2,20 Grow in ability to function in crises (AO) (MASTERY) 

I 

> i 

3^00 . EXTENT: Evaluated according; to the following extent criteria 

« 3.11 Get arlong with peers (AE) " . - . ' ' 

3.12 Divide up the care given (PE> . .. 

3. .13 ^-L-C, for more than agreeable*. patients (AE) 

3.14 Empathize with ''others" unlike oneself (AE) 

*-3.21 "Meet .obligations (fE) . , * 

3.22^, Self-evaluate (AE) " ^ 

3,23 Develop a perspective (AE) _ - 

'3.24 Relax via double techniques" (AE) 
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Bli #00 (INTRODUCTION TO HIE SYSTEM) 
UN , #00 (OVliRVIEW) 

RES #03 — {A'X-)- - (.MASTERY) — ■ 



LEARNING RESOURCE 01 (SELF-IliiAGE) 

B6dy odors] messy appearances, and sloppiness convey a. message to the 

patient. »"Siiice I don't care about myself, I don't caire about you*" 
Good grooming is therapeutic, 

LEARNING RESOURCE 02 (COMMUNICATIONS) 

Nurse patient relations and iommunications with one another both verbally 
and non-verbally on^a one to one basis must be stressed bxy^th now and ii 
psych (BL 06', UN 04). Stress nurse-patient, interaction right from the 
•start*^ ' . 

LEARNING RESOURCE 03' (COMMUNICATIONS) 

A, .J(now yourself - - ' 

B. One-to-one relationships . • 

C. Verbal and non-verbal communications 

D, Nurse-patient relationship 

LEARNING RESOURCE 04 (DATA) ' ' '\ ' ' 

Most hospital patients are elderly. Students must le%rn how to like 
'.working with them in a professional, manner. Not all the elderly are 
senile. • Nurses need to feel the pr.ide of "I" know how to treat 
prpfessionally the elderly sick no matter what^the medical complicaticn:" 
Real nurses^go beyong, "I--deal only with the elderly gems who never 
complain or demand Qare," ^ . ' ? 

LEARNING RESOURCE 05 (FILM) 

Use Concept Media to get poiiits across, 

LEARNING RESOURCE 06 (FILM) ^ . 

"Learner^ must begin to relate media and ciIls^ discussions to( actual , 
patients. We can't always choose the type-of case we -may nied for a 
specific lesson. 

LEARNING RESOURCE 07 (MOTIVATION) 

How to motivate ^ < 

» If . 

• - ]^nth'uses . # . • • ♦ ' 

« Lose interest (Each part counts) 
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RN . p' 

BL #00 (INTRODUCTION TO THE SYSTEM) 

UN #00 (OVERVIEW) 

-RES #03 (-AR-)-(MaVSTERY-) ' - 



LEARNING RESOURCE 08 (GROUPING PRINCIPLES) . ' 

TRACK STUDENTS . ■ ^ ' 

a* , - Common care \ ; > 

Speciality options / • . ^ 

b,^. Class activities *' / 

Individdal learning experiences * ' 

""£1 ' Take the course 

ChalleiTige the competency via an external agency (REb) 

LEARNING RESOURCE 09 ' (INDIVIDUALIZATION) 

When using machines to individual izQ you can lose contact with students. 
Time W^ll be spent with -them, even many "more hours, but you may not get 
' to know learners as wfell as- before. 

LEARNING RESOURCE 10 (SCHEDULING. PRINCIPLES) 

Alt easy scheduling solution. Put up a list from which students can 
sign up, 



« 
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RN • * ■ 

BL #00 ■ • , ' ' ' 

UN m . _ . _ . > _ 

EVAL #03 ; T(Ae) 7MASf ERV) ■ ' ' '7. " ~ ' ' 

• * 

. TEST I-IEM 01 (EVALUATION gjTRATEGIES) * ' " 

Progress at own rate ' ^ ♦ 

> ♦ 

- .Deadlines (Wide enough) 

- Auto-tutorial 

TEST ITEM 02 (gI^^DI"NG) . > » 

■ ^ , - --^ " : ' 

UasJife - critical - unrecognizes - uncortected ^ U ^ 

ANSWER . You must come up with easy to understand examples of 
what U or UNSAT I SFACT^ORT means. Vou must go beyond 
vague •genera I terms. , . • ' • 



RN 
BL ' 
UN 
OBJ 



#00 (INTRODUOTION TO TllE SYSTEM) 
#00 (OVERVIEW) ' . 

#0A (KO) (BEGINNER) 



1.00, CONDITIONS ; Given the follcJwiTig conditions" 



1.11 
1.12 

1.21 
1.22 



2.00 - 
2.10 
2.20 

3.00 



PE 



le successful: learner will 



Translate memoriflsddata into, clinical e:fampl-es ^(K0> (BEGINNER) 
Ask questions abolit/xechni^ues before doing (^KO) (BEGINNER)' 

EXTENT: Eyal^bAi^tf according to the following extent criteria 

/- 





0- 
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RN • ' » 

"BT. #00 ' (INTRODUCTION TO THE SYSTEM) 

UN ^ JOO (OVEUVlkw) . - . " 

OBJ 3f05 " (i'O) (BKCINNER) ^ 



1.00 'CONDITIONS: Given ,the foHot^ing conditions 



1.11 
1.12 

i 

1.21 
1.22 , 



2;00 PERFORMANCE; The succes,?ful learner will 

— ^— _ „^ ^ ^ , 

2.10 C arry out professional orders wfth- procedures already practiced 
" (PC) (BEGINNER) 

ft 

2,20^ Care for pajrieht orderly and responsibly In i/on-cVlsis ^ 
treatments (PO) (BEGINNER) ■ 



3.00 EXTENT ; Evaluated according to the following extent criteria 

3.11 . '. ' 

3.12 . 



3.21 
3.22 
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BL #00 (iNTRODUdTIQN) 

tJK #00 (OVERVIEW) 

OBJ .il06 (AOJ (BEGINNER) 



-X.00 CONDITIONS; Given the following conditions 

1.11 , - ' 

1.12 / ■ . • 

1.2i; : . . : ' • 

1.22; , ... 



2.00 PERFORMANCE: The successful learner will 

2 AO Not ovgr-rcact^ to criticism (AO) (BEGINNER) 

2.20 Pinpoint one's stregths and weaknesses (AO) (BEGINNER) 



3>00a EXTENT; Evaluated according to the following extent criteria 
3.11 

3.12 ... ... ■ . • 

3.21 , . ' 

3.22 ■ * . • 



PRETEST FOR WORK SESSION I 



DIRECTIONS:' Circle true ox false before each statement to indicate 
'-^ *the answer -chosen..' *\ ^ - 



TRUE FALSE 



TRUE FALSE 



X. Tl^c Knowledge Objective (KQ) of work session I 
is to update existing materials by oi;ganizing 
them in terms of ^knowle^gG , perf ormai^ce , and 
attitude,. in the three' dimensions of obj^ectives, 
evaluations, and resources.^ ^ 

2.^ A Performance' Objective (PO) of work session I * 
' is to JEill in this organizational pattern on a- 
matrix. 



,TRUE FALSE 3.. The Attitude Objective (AO) o£ work session I 



TRUE- FALSE 



TRUE fALSE 



TRyE .FALSE 



TRUE FALSE 
TRUE FALSE 
TRUE FALSE 



is to put together a better learning system by • 
matrix ai[ialysis, organization, and improvement. 

4. Page 11 provides nine questions that can be used 
^to fill in the matrix analysis. 

5. ' Tlie matrix on page 12 is an example of what a 

teacher difl after reading the first ten pages 
of work .session I. 

6. The matrix on page 13 is an example of how 
another read'er of pages 1 to 10 used the matrix 
to niake an alia to'my lesson more interesting and 
jnore functional than brute, meinorization.' 

7/ The matrix on page 14 is a summatsy of the example 
developed on pages 1 to' 10. -^^ 

8. The matrix on page 14 is a >matrix developed by a 
barber who read pages. 1 to 10. 

9. Each X in each compt)nent pf the matrix on page 15 
stands for the presence of a matrix component. 



TRUE 'FALSE 10.^ The X in the AR component of page 15 indicates 

that the material examined had one attitude ' ^ ' 
resource (AR) . ' ^ 

TRUE FALSE 11. The three X's in matrix compiDnent AO on page 15 

indicates that the material examined Had two 
components ^identified as attitude objectives (AO) 
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TRUE FALSE 12. 



TRUE" FALSE 13. 



TRUE" fAlSE 14. 

t 

TRUE FALSE* 15/ 

TRUE FALSE 16. 

TRUE FALSE '17. 

TRUE. .F/tSE 18. 

TRUE FALSE 1$. 



A rapid analysis of the-X's on'page 15 indixate that the 
tatcrial ">iunad was top, heavy in the area of knowledge, ^ 
that in, KO,- KE, and KR. % ' -• * . 

According; to the typical x-ray results; found on page" 15, 
the mterial examncd had the. least H,aLerial in the 
__per-C»nc^-^rea..-thata.s.^.P^^^^ ' ^ 

The detailed Vray results of page 16 shows that there 
-^re only five main categories of knowledge resources (KR), 
that is, books, articles, notes, encyclopedias, and PDR. 

The detailed analysis of page 16 shows that th^ two main ' . 
Stegofies of performance evaluation (PE) wore to please . 
one'f supervisor and to compare one's performance with , 
the checklists provided. _ > . ' ■ . 

The detailed objective printed on page 17 contains every- . 
thing appearing in the matrix printed on page b. ; 

The long list of criteria appearing in the obiective printed 
on page 17 boil down to an equipment checklist and a 
procedure checklist. < ^ 

This pretest has been used as a preview device of work 
session I and the nccDinpanying documentation. 

The objectives .found on pag. 13 give j!^^. • • 

objectives.- evaluauious. and resources" found on pages 19 

to 32. . > , 



TRUE FALSE 20. 

TRUE* FALSE 21. 

TRUE FALSE 22. 

TRUE FALSE 23. 

TRUE, FALSE 24. 

TRUE " FALSE 25.' 



on page 19. conditions l-" ^J^^l'^^eV'Lterytiin" 
3.14 refer to the performance 2.1U tndu. ux 

The learning resources found^n pages" 20 aad .2rare di^e^^^^^^^^^ 
correlated to the objectives found on page 19. 

The test items found bn page 22 are directly correlated to - 
t"Ke oljjective founcj on page 19. • ' ^ 

The obiectives foind on page 23, the- resources found op 
>ge li! ind the test items. found on page 25 are directly 
correlated one with* another . 

The' objectives found on page 26. the l«<?y"i"g/"°""^" 
found on pages 27 and 28. and the^ test items found on 
page 29 aJe riot dirucLly correlated one with another. • 

The incomplete objectives, the missing learning 

and the missing test items on pages 30. 31. and 32 are 

left as, an exercise to the learner. 



\ 
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.1. 


TRUE 




TRUE 


73.' 


TRUE 


.4. 


TRUE 


5. 


TRUE 


^. 


TRUE 


7. 


FALSE 


8. 


TRUE 


9. 


TRUE 


10. 


TRUE 


11.. 


FALSE 


12. 


TRUE 



\ 



ANSWER KEY TO WORK SESSION I 

DIRECTIONS: Use the following answer key to check for cornet answers. 

13. FALSE 

^ ' . 14. TRUE 

^ 15. FALSE 

16. FALSE 

17. TRUE 
^^^^ 18. TRUE 

19. TRUE 

^ . 20. TRUE 

^ 21. TRUE 

22. TRUE 

. \ 23. . TRUE 

24. FALSE 

25 . TRUE 



Readers who have succeeded on the pretest may go directly to the 

posttest. ' ^ ' , - * 

\ ' Readers who want more information should proceed at this -time to 
the se1:tion entitled, LEARNING ENVIRONMENT FOR WORK SESSION I* 



POSTTEST FOR WORK SESSION I 

It 



DIRECTIONS: For the foliqwing questions, circle true/false in front ol 

cirfre<t"t~"aTTSweT; \ ^ ~ 



TRUE FALSE 1. A xnatriic is a^^one-page learning plan. 

TRUE J?ALSE , 2. A^matrix^'gives an^overview 'of an entire fail-safe 

student-paced inod\ile, > ^ » 

TRUE , FALSE \3. As developed In work session I, a matrix can be 
• * , compared to- a blueprint of a^module. • 

4. The easiest way to; develop a matrix is to develop 
a module first. ' . * 



TRUE FALSE 



-TRUE — "FAESP 5/ 

TRUe FALSE 6. 

4 

TRUE* FALSE 7 . 

\ 

TRUE FALSE 8. 

TRUE FALSE 9. 

TRUE FALSE 10. 

TRUE .FALSE ll* 

TRUE FALSE 12. 



Any^teacher who has given a successful course 
should be able to develop a matrix in one hour 
or less. 

Any teacher who has developed a successful course 
shd\ild be able to identify existing pieces of bbth 
the Huatrix and the module in the material currently 
being used for instruction and learning.. 

According to the philosophy of work session I, 
nothing among pre.-exlsting materials should be 
incorporated into a. module or matri-x. ^ 

This document and. the accompanying explanations 
provided shows ^that usually speaking, a module 
is composed of (a) objectives, (b) pretests, 
(d) learning environment, and (d) posttest. 

The "0*' section of the matrix is found In the , 
objective's component *of the module. * 

The "E'' component of the matrix is found only 
in the pretest component of th"e module.-. 

"The ''R'' component of the matrix is found in 
the learning environment component of the module. 

In general, the matrix and the module for the same 
objectives are identical except that the matrix is 
much longer and much more complete. 



TRUE FALSE 13. A true/false Ucst is not sufficient If the object^^^^ 

. ■ the module is performance tivastefy beyond circling true 
or tcL^se. , 



• \ 



TRUE FALSE lA Io_be adequate, any posttest of work session I should 

■ . Include the opportunity to develop at least a matrix. 

TRUE- FALSE 15. A 'even better posttest- for work session I would be ah 

opportunity to develop a module, at least. In part. 



DIRECTIONS:, Answer the following questions separately by following the 
directions given.:. 



16. Gather together the best materials available on a 
specific topic. 

17. Organize these material^ into three piles; Objectives,, 
evaluations, and -resources. ' 

"is-. Develop a sample matrix that includes the best materials 
available and the best needed components. ^ 

19. Assemble the best materials available into a module 
type . format. 

< ■ . ' 

20. Exchange these materials with colleagues in order to 
fill in the gaps in both the matrix and the module. 
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ANSVTER^KEY 
POSTTEST FOR WORK SESSION I 



1 . True 

2 . True 

3. True 

4. False • 

5 . True 

6. True 
7., False 

8. True 

9. True^ 

10. False 

11. Ti:uc 

12 . False 

13 . True 

14. True 

15. True ^ 



16.. See Instructor 

17. See Instructor 

18. See Jus true tor 

19. See Insti:^ctor 
20.. See Instructor 



